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Conclusions: (Use bullet points if you wish here.)
FIRST PARAGRAPH OF THE ESSAY:
1. A lead sentence that addresses the prompt and that states the central point of the essay.

2. The second item in the paragraph should be a clear thesis statement. (Where a student writer chooses to position this thesis statement is a matter of choice.  It can be the second sentence, it can be the concluding statement of the paragraph, or it can be sandwiched in between paragraphs of analysis and argumentation. Major expository writers think that this is an issue of variation and should be done differently by different students and different questions.  

DEVELOPMENTAL PARAGRAPHS EQUAL TO THE NUMBER OF ISSUES IN THE QUESTION OR ISSUES RAISED IN THE THESIS STATEMENT;

1. Paragraphs that develop the narrative should analyze, describe, evaluate, and argue the proposition. 

2. There should be as many as there are salient issues in the question—usually from 3-8.

3. Developmental paragraphs should be written containing transitions to tie relevant facts together

4. A good characteristic of developmental paragraphs are that they have a topic sentence and a conclusionary thought to sum it up.

TRANSITIONAL PARAGRAPHS:
1. Sometimes, a short paragraph of a sentence or two needs to be written to tie one developmental paragraph to another development.

2. Essays that have argumentative components should have and USE the discounting device in a transitional paragraph.  (e.g. “Lincoln was an abolitionist”; however, his abolitionism was of conscience rather than a political conviction.”)

3. If the student writer is in doubt whether something belongs in an essay, the advice is to put it in so that the reader can decide if it is correct.  If you leave the idea out of the essay, it won’t have any credit and it may be penalized if the information was relevant and not included!

CATEGORICAL OR THEMATIC PARAGRAPHS:

1. Almost all historical writing has multi-dimensional aspects, such as: economic, political, social, diplomatic, and cultural reflections.

2. If there is significant ideas that the student know relate to a question that are not part of the prompt then again, insert them near the end as additional information.  

SAMPLES:


This unique ensemble of individuals was comprised of a “variety of groups sharing a common theology, which was basically, Calvinistic in doctrine and origins. (Doc-A)   One of the major Calvinist beliefs was the concept of predestination [meaning that “God knew even before the creation whether or not man would be saved”].  It centered on the “doctrine of original sin,” which stressed that “the fall of Adam had corrupted man’s nature;” (thus) “only by God’s selection were the souls of a few mortals would be predestined to Heaven upon Christ’s Atonement. (Doc-B). Consequently, the Puritans led a life of uncertainty and fear”, for one “could never be sure just who was predestined for salvation” and who wasn’t.  There was also the doctrine of good works that tended to confuse Puritans.  Their customs and way of life centered on this very belief.  One was supposedly damned. “God usually saved those who led decent lives, attended church, and strove constantly for goodness” (Doc-A) Puritans put an enormous stress on hard laborious work and strict diligent study of not only the Bible but other subjects as well. Thus, education played a critical role throughout almost everyone’s life--those who were already supposedly “saved” probably did not put as much emphasis on education, for no matter how much wrong doing a “saved” person did, he would still go to heaven as a consequence of God’s Grace.  

Jason Pang,  FVHS,  1992.
Braithwaite-AP
Orange County, CA.
Topic sentence:


“This unique ensemble of individuals was compromised of a “variety of groups sharing a common theology and ideals of doctrine.”

· They were Calvinistic in origin, doctrine, and practices. (Document A)

· One of the major Calvinist beliefs, was they sternly adhered to was the concept of predestination. [meaning that ‘God knew even before the creation whether or not man would be saved’]

· Furthermore, Calvinism centered on the “doctrine of original sin,” which stressed that “the fall of Adam had corrupted man’s nature;” thus, “only by God’s selection were the souls of a few mortals would be predestined to Heaven upon Christ’s Atonement. (Document B)

· Consequently, the Puritans led a “life of uncertainty and fear” for one could never be sure just who was “predestined for salvation” and who wasn’t.  

· There was also the doctrine of good works that tended to confuse the Puritans.  Their customs and way of life centered on this very belief

· Most—because of sin and iniquity—were supposedly damned.  “God usually saved those who led decent lives, attended church, and strove constantly for goodness.” (Document A)

· Puritans put an enormous stress on 1) lard labor and work, 2) strict diligence to work and study of the Bible, and other subjects as well, 3) and thus, the third cardinal tenet of Puritanism was that of education.  John Winthrop was fond of proclaiming that “the glory of God was intelligence…” and thus, education played a critical role throughout almost everyone’s life—those who were already “saved” probably did not need as much emphasis on education, for no matter how much wrong doing, they were saved.  However, those who pursued education, good works, and constant study could still go to heaven as a consequence of God’s Grace. 

Short Incisive & Descriptive Paragraph on TR


Intellectual, charismatic, vibrant, and progressive, are all words that describe President Theodore Roosevelt.  With his love of nature, his admiration of war heroes, and his sharp intellect, Roosevelt epitomized the Progressive era, which was consequently reflected in both his domestic and foreign politics.  Roosevelt’s depth makes it impossible to sum up the man in merely one word.  He was a complex individual with many different aspects to his character.  Therefore, Theodore Roosevelt was a “realist, romanticist, and pragmatist,” who served as an exemplum of Progressive reform in the United States. (Written by Brendan McGeehin, Malvern Academy of Philadelphia.)

Jeremy Jacox
Davis High School

1/28/2001
DBQ: Robber Barons

QUESTION: Were the industrialists of the late nineteenth century, “Robber Barons” or “Captains of Industry”?  On the whole, were their methods and actions justifiable or simply selfish?

The climax of sectionalism and the Civil War vaulted industry to exceptional levels, where industrial national product exceeded its agricultural counterpart for the first time. It created a scenario for unprecedented entrepreneurship, particularly in railroads.  Vicious competition launched big business, and a new class of elite industrials.  Their method was blemished with significant social consequences, but was revolutionary to American economic centralization: greed and tycoonism built America’s industrial economy because of the American capability to bring the essential elements together that create industrialism—namely, natural resources, labor, markets, capital, technology, transportation (railroads), and profits.


Horatio Alger glamorized the “rags to riches” success story, inspired by true self-made men such as John D. Rockefeller, Andrew Carnegie, and J.P. Morgan: to many such figures represented the capacity for social and economic mobility, lending a degree of hope to the impoverished, or new immigrant individual.  Russell H. Cornwell’s “Acres of Diamonds” (Doc-I) emphasized human potential: “it is your duty to be rich…money is power, and it ought to be in the hands of good men.”  As the main advocate of The Gospel of Wealth, Carnegie idealized the responsibilities of the “man of wealth” (Doc-J):  “to set an example of modest…living and “hold his fortune ‘in trust’ for the community and use it for philanthropic and charitable purposes” –Carnegie himself donated over  $350 million to fund and found schools, universities, libraries, museums, and concert halls.  He thus hoped to create a model of the “proper administration of wealth” to “bind together the rich and poor in harmonious relationship.”


Such a social gospel still stressed however, that the man of wealth become “the mere trustee and agent for the poorer brethren, bringing to their service his superior wisdom, experience, and ability” (Doc-J), so recognizing an inherent superiority in the successful.  In such, many wealthy advocates were simply tycoons eager to justify their extravagant and grossly excessive lives of personal luxury (for example, the Vanderbilt family),  and their deeper conceptions of Social Darwinism; it only further widened social and economic inequality.


Central to this ideology was the law of competition—the law to which “we owe our wonderful material growth” (Doc-H).  Even as Darwin’s “survival of the fittest” was considered “the working-out law of nature and a law of God,”  so was Social Darwinism applied to big business, comparable to the “American Beauty Rose … whose splendor and fragrance…bring cheer..  only by sacrificing the early buds which grow up around it.”(Doc-G).  So the industrialists portrayed the great combinations as elegant, with the need to sacrifice or absorb weaker competition to thrive.  Carnegie went further to suggest “great inequality of environment, the concentration of business, industrial and commercial, in the hands of a few…(is) essential for the future progress of the race.(Doc-H).


So evolved the trust (perfected by financier J.P. Morgan), and industrial combination, concluded to be, the US Industrial Commission’s report on the same in Document A, (in spite and in lieu of bias),  “a necessity” responsibility  for the genesis of modern business administration, managerial hierarchy, and efficacy of practice.  Moreover, these mechanisms of economic centralization and expansion, and their resource and “command of necessary capital” crucial to industrial enterprise and success, were viewed as a tremendous benefit to the consumer market: paying dividends while lowering prices, increasing availability and quality and quality of goods, and enlisting labor.   To the idealist, the elite industrialist of society represented the best interests of the producer’s economy, distributor’s thrift, a consumer market.  They “blessed the world” and “enriched the nation” (Doc-I). Consequently, such pragmatists, when ignorant of social effects, justify the fortunes gained by the tycoon as “no earnings which are more legitimate or for which greater services are rendered to the “whole industrial body” (Doc-K) were those “who have the ability and energy to produce (wealth)”  In such, these “captains of industry” (Doc-K) were those ‘who have the ability and energy to produce it (wealth)” (Doc-J), and so capable of generating capital to profit not only themselves, but also the millions of laborers subservient to their influence.  Thus the industrialist profits, and created wealth rather than appropriating it “out of common stock” (Doc-K).  He was the force by which industrial economy was created in America, enabling emergence as a power in the twentieth century.


But reality differed far from scattered ideal patterns.  The tycoons exhibited a complete disregard for public benefit: William H. Vanderbilt exclaimed (Doc-D) “the railroads…are built by the men who invest their money and expect to get a fair percentage on the same…the public be dammed!”  Corporate power even cause the government’s inadequacy in the 1870’s through to 1890’s in public service: ‘Laissez-faire’ had long dictated national government inaction in the economy, and industrial supremacy.  Bending to popular demand, in July 1890 Congress passed the Sherman Antitrust Law which declared illegal “every contract, combination in the form of trust or otherwise, or conspiracy in restraint of commerce.” But in the Supreme Court ruling in US vs E. C. Knight Co (1895), government response to a 98% sugar production monopoly demonstrated the clear weakness of anti-trust: although apparently in favor of “free course of trade” and against “an illegal combination whose business extends throughout the whole country,…by the law…an enemy to the interests” (Doc-O), the judgment was mostly symbolic for public approval.  It merely created a Judicial Antitrust Division, and concluded “if the national power extends to all contracts and combinations in…productive industries,…(the) ultimate result may affect external commerce” (Doc-N), leaving such interstate commerce to state control; state legislatures in New Jersey and Delaware would remain favorable, without dissent, to incorporation and the industrial monopoly .  Consequently, the ruling severely impaired enforcement of the Sherman Antitrust Law, and placed monopolies beyond federal regulation.  The law itself was actually used against American Railway Union members during the Pullman Strike and other notorious labor strikes, as a restraint of trade, and so actually protected the monopoly.  Such manipulation of legislation effectively crushed efforts of all labor unions, particularly the AFL, while widespread media owned by tycoons’ potently portrayed unions as composed of violent vagrants, destroying their image and popularity.


In aversion to their image, industrials (once in “secure control of a given line of business,” and ascended to wealth and power) favored the monopoly, “organized to destroy competition and restrain trade”(Doc-E).  As “masters of the situation (they) can dictate to…the producer of the raw materials and consumer of the finished product.”  In truth, the monopolistic industry favored only the combination itself: despite the “cry of ‘overproduction’, “ assert the right…to regulate the consumption by the people of the necessities of life… not by the needs of humanity, but by the desires of a few dividends,” (Doc-F) and a substantial profit.  They forced many, particularly lowly immigrant laborers, into tenement housing, slum conditions.  Industrialists declared the anti-monopoly movement “inspired by a set of fools and black-mailers” (Doc-D), while in reality it was “demand for the social control (Doc-F) of combination.  Abuses of gigantic corporate power were further exacerbated by illegal method: “the main weapon of the trusts are the threats, intimidation, bribery, fraud, wreck, and pillage” (Doc-E).  Even government was involved in accepting “an appealing state of corruption” (Doc-C); industrialists bragged openly of their ability to “buy up any politician” (Doc-D) at will, with complete disregard for law.  Still, even the Carnegie’s were involved in “secret peace enclaves…inaugurating monopoly prices” (Doc-B) forming limited pool agreements in violation of the 1887 Interstate Commerce Act, evidence only of paper legislation to make “every unjust and unreasonable charge…prohibited and declared unlawful” as was the “pooling of freights” (Doc-M), common among vertically integrated industrialists.  Another device was to “ingratiate the railroad purchasing agents” with commissions on freight loads, enabling Carnegie himself to “win secret rebates for his steel shipments.” (Doc-B).


Truly, America endured a powerful industrial mechanization.  However, the economy itself was not affected adversely.  Despite misconceptions, rapid expansion incurred a vicious cycle of boom and bust, climaxing in August 1893 during the deepest level of financial depressed Agriculture, over-dependence on the nations railroad corporations, overproduction, and a withdrawal of foreign investments, collapsing the stock market, credit, and the entire economic system.  Furthermore, it precipitated a political crisis, where the political stability and Laissez-faire of the 1870-1890 period was drawing to a conclusion, as government took sides: towards conservative protectionists, and Populism.


Thus to many extents, the industrial elite class not only overindulged, and oppressed the consumer, but created great social, political, and economic upheavals throughout the process—they are frequently denoted as ‘Robber Barons.’  Their disastrous system did have it merits however, in a revolutionary industrial growth, crucial to future world affairs.  The monopoly of enterprises, corruption, cheating, and extortion of the public did not justify the “industrial power they built…(enabling) the United States to win two world wars.” (Doc-L)—there is inherent error in justifying the unethical means by unintended ends.  Furthermore, the industrials cannot be judged unilaterally: some were ideal captains, and some were ideal fiends-hence “the industrial machine was built and…the social and human cost was high” (Doc-L).  The industrial tycoon did remain, though, a figure similar to the “Gilded Age:” they retained merit like the artificial domestic peace, prosperity, and progress they created, with a turbulent undercurrent of crisis and corruption.

I,  Jeremy Jacox,  give and grant to John Braithwaite the right to publish and distribute this essay I wrote in my junior year in high school

Signed:  Jeremy Jacox.

ELEMENTS OF WRITING WELL
By John A. Braithwaite, Coastline Community College

DIVIDING IDEAS INTO UNITS:
             Each paragraph represents a major division of the writer’s thought; each paragraph deals with a major idea, theme, or argument.  Each sentence is an individual component to explain, magnify, argue, prove, or evaluate the idea.  The topic sentence is of particular significance in that it sets the tone and defines the limits of the writing. Because consideration of the structure of the paragraph necessarily involves attention to the individual sentences that make up the paragraph, the essays you write should follow the following principles and format.  This will help to make clear precisely what you want the reader to know or to understand.

 The Paragraph:
 Paragraphs serve four functions: 1) to introduce ideas, 2) to develop ideas and facts, 3) to serve as transitional ties between significantly different ideas, and 4) to conclude.

1.                  The introductory paragraph not only states the topic of the essay but also lets the reader know the scope of the discussion and the writer’s approach to the material.

2.                  The developmental paragraph is a logically complete and sufficiently developed statement of a major idea or critical opinion properly stated.  It carries the facts, arguments, and assumptions to build the case for the essay.

3.                  The transitional paragraph provides a connection between two ideas or sets of ideas in the essay when the relationship might not be apparent to the reader.

4.                  The concluding paragraph summarizes the thought, concludes the argument, and proposes new options or arguments.   This paragraph should be forceful, logical, concise, and fluent.

Because a paragraph is one division of the thought of the essay, it can be summarized in a topic sentence.  This sentence may be actually expressed or merely implied, and if expressed it can be placed in any position in the paragraph!  This technique provides for much needed variation and avoids problems of trite repetition.

 
The topic sentence, or idea, can be completed and made specific by a number of patterns of development: enumerating by a series of details, illustrating by expanded example, comparing with or contrasting to comparable ideas, and explaining by showing cause-and-effect.

 

 

 
Clarity is achieved not only by keeping the subject matter of the paragraph unified but also by showing the relationship between ideas.  This coherence is largely dependent upon the transitional words the author employs to show his reader the direction of his argument and the relative importance of his individual statements

 The Sentence:
         It is in the composition of the sentence itself, however, that the writer must finally make his idea clear!  He must make it concise and simple, as the subject matter will permit. To insure that his statements are complete and their logic will be apparent to the reader, the writer must employ conventional structures.

           The intended relationships and emphases within the sentence are made clear chief by the devices of coordination, subordination, and parallelism.  Sound patterns and the rhythm and flow of the words are also considered in making the individual sentences clear and pleasing to the reader.

1.                  Vary the length of sentences,

2.                  Vary the type of sentences,

3.                  Be concise, crisp, and coherent in your writing content and style

4.                  Avoid long run-on sentences

5.                  Avoid sentence fragments

6.                  When editing your work, make sure it is

a.       Fluent

b.      Coherent

c.       Form is correct

d.      Citation for sources correctly made and credited.

Make a systematic attempt to have expository writing incorporate the elements of Bloom’s Taxonomy

1.                  Recall

2.                  Synthesize

3.                  Analyze

4.                  Interpret

5.                  Argue

6.           Evaluate

Steps to Follow in Writing a Good Essay
1.
Decide what your subject is:  “What you want to write about & the scope of your thought

2.
State something about the subject in a thesis statement. This needs to be a clear complete sentence that puts forward a proposition for examination. 
3.
Make a brief outline to follow as you write your essay or carefully pre-plan the essay if it not an examination response
State the thesis; (do not use a question)

            A.        First point                     B.         Second Point                3.         Third point etc

 4.              Show your outline to the instructor and get an OK before writing your essay

.5.              Write a rough draft of the essay

 6.               Reread the rough draft

A.               Make inserts of omissions

B.               Read the topic sentences.  Does each one support the idea or thesis

C.        Is each body paragraph long enough and detailed enough to be convincing

            D.        Write a rough draft of the essay

            E.         Check punctuation and spelling.  Ask instructor for help.

7.              After writing the paper, make a more detailed outline including the thesis statement, your major points,     

8.                  Rewrite the essay  in professional format

A.                 Give it a title.

B.         
Allow margins and use only one side of the paper          
C.                 Indent the beginning of paragraphs

D.                 Don’t allow yourself to use fragments or run-on sentences

E.                  Have a fellow student collogue read the paper and offer constructive critique.

F.
When your paper comes back, make the corrections on the word processor from what the instructor says.  Learn from your errors quickly at the time so that they do not go unversed and hence properly learned.

Hints About Essay Tests
 The following are common types of essay questions.  Within the action word is defined the task for you to follow and complete.  Webster’s says:

 1.       Compare              “to liken to, to examine the similarities & differences

 2.       Contrast:             “to compare so as to point out the difference”

 3.       Trace:                  “to follow the development or history.”

 4.       Define:                 “to determine the limits or nature of something”

 5.       Summarize:          “to make a brief statement cover main points”

 6.       Discuss:               “to talk or write about something, to expound.”

 7.       Explain:               “to make plain or understandable; to give meaning

                                     
 to an argument, to give a detailed account of…

8.       Illustrate:             “to explain, to make clear, as by examples or 

                                      
comparisons.”

 9.       Describe:             “give a word picture, use adjectives generously

                                     
paying attention to sight, sound, smell, touch,  &

                                      
feel.”
 

10.     Outline:                “to draw a detailed general plan.  Be systematic.

 
 use of bullets is now considered appropriate.

 11.     Enumerate:         “list each part as though you were making a list.”

 12.     Prove:                  “give evidence, facts, or figures to show what you

                                     
 say is true.

 13.     Evaluate:             “give points FOR & AGAINST the question.

                                     
 Logical fallacies and errors of miscalculation:
1.                 non sequiter argument

2.                 hasty generalization

3.                 over-simplification

4.                 emotionalism

5.                 poisoning the well (akin to begging the question)

6.                 questionable authority

7.                 false definition

8.                 begging the question

9.                 false analogy

10.             equivocation

11.             accident

12.             smuggled connotation

13.             damning the source

14.             post hoc, ergo,  propter hoc

15.             statistical large numbers

16.             call for perfection

17.             proving the wrong conclusion

18.             diversion

19.             PLAGIARISM!!!!!
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